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I’m a parent/guardian. What do I REALLY need to know?
Quick Guide for Families

See more on
pages 3-5

Gifted Learner ≠ High Achiever
Tips for families:

● Encourage independence. Allow your child to help make some decisions in his/her day. When showing
an interest in a topic, guide him/her with opportunities to learn more about the topic.

● Provide intellectually stimulating activities at home. Play games that will stimulate your child‘s talents
area(s). Allow your child to participate in activities that allow use of his/her strength/s; e.g., cooking,
puzzles, building, etc.

● Encourage self-evaluation. Allow your child to fail. Help him/her accept the failure as a positive
experience and help him/her to see what they can learn from it.

● Talk with your child. Gifted children usually have a desire to talk with adults. Ask for his/her opinion
about things. Discuss philosophical questions.

● Consider your child‘s social/emotional development by embracing his/her talent and accepting
differences from his/her peers. Look out for behaviors that gifted children sometimes display.
Sometimes gifted children withdraw, become bossy, or pretend not to be as intelligent as they are.
Encourage the child to interact with other children and cooperate with them.

● Encourage creativity. Give the child many opportunities for expression in creative ways.
● Establish realistic expectations. Allow your child to be a kid, but expect work to show the child‘s

potential.
● Encourage higher level thinking.

Gifted Education ≠ More Work
Gifted education is all about fostering the strengths of each child and encouraging students to

think in their own unique way. In the classroom, this may involve changing the nature of the

work rather than just “piling it on.”
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What is Gifted and Talented?

This section includes key definitions of gifted and talented students according to:
1) Researchers and experts
2) Oklahoma State Department of Education
3) Cleveland Schools

Researchers and Experts
A broad definition of gifted comes from David Sousa in How the Brain Learns:
A gifted person is defined as one who demonstrates a high level of exceptionality in one or more areas of
exceptionality.

The most current federal definition of gifted and talented individuals is: students, children, or youth who give
evidence of high achievement capability in areas such as intellectual, creative, artistic, or leadership capacity,
or in specific academic fields, and who need services or activities not ordinarily provided by the school in order
to fully develop those capabilities. (Title IX, Part A, Section 9101(22))

Oklahoma State Department of Education
According to the Oklahoma Department of Education, “gifted and talented children” means those children
identified at the preschool, elementary and secondary level as having demonstrated potential abilities of high
performance capability and needing differentiated or accelerated education or services.

For the purpose of this definition, “demonstrated abilities of high performance capability” means those
identified students who score in the top three percent (3%) on any national standardized test of intellectual
ability. Said definition may also include students who excel in one or more of the following areas:
a. creative thinking ability
b. leadership ability
c. visual performing arts ability, and
d. specific academic ability.

Cleveland Schools
Cleveland schools expands this definition: Gifted and talented children who demonstrate exceptionality and
require differentiated and supported learning.

Cleveland Schools also narrows the definition by examining students according to CogAt (Cognitive Abilities
Test) batteries of tests that are administered in April of a student’s second (2nd) grade year. These areas
include verbal, quantitative, and nonverbal and are defined further later. In addition, students are considered
under “multicriteria” which includes recommendations for teachers, academic and other testing, and other
indicators.

Note that gifted and talented is different than a “bright child.” See the distinction below.
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The Bright Child vs. The Gifted Learner

The “Bright Child” The “Gifted Learner”

Knows the answers

Works hard

Answers the questions

Top group

Listens with interest

Learns with ease

6-8 repetitions for mastery

Understands ideas

Enjoys peers

Absorbs information

Enjoys school

Grasps the meaning

Technician

Good memorizer

Enjoys straightforward, sequential presentation

Is alert Is pleased with own learning

Asks the questions

Plays around, yet tests well

Discusses in detail, elaborates

Beyond the group

Shows strong feelings & opinions

Already knows

1-2 repetitions for mastery

Constructs abstractions

Prefers adults

Manipulates Information

Enjoys learning

Draws inferences

Inventor

Good guesser

Thrives on complexity

Is keenly observant Is highly self-critical

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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Gifted and Talented Myths

Gifted students are generally white, middle-class children.
Many of the early academic tests favored this group. Gifted students can come from all socioeconomic and
ethnic backgrounds. They may also have a physical handicap or have a learning disability.

Boys and girls achieve equally.
At age nine, boys and girls show scholastic achievement that is fairly equal, but by age thirteen females have
begun a decline in achievement that continues downward through age seventeen and into adulthood.
Research suggests that the disparity is not the result of different abilities but the result of role stereotyping.
Gifted females need special guidance and encouragement to believe that it's okay to be feminine, confident,
and achieving.

The gifted burn out early: their gifts don't last.
Generally, the gifted retain their abilities throughout life and show evidence of continued growth and expansion.

IQ Tests are the best way to identify gifted children.
No single criterion can be used to determine giftedness. IQ tests measure a limited aspect of intelligence.
Gifted behaviors can include areas beyond intellectual ability.

Gifted students earn good grades and are enthusiastic about school.
Although many gifted students do earn good grades, some become underachievers, behavior problems, or
dropouts.

The gifted student in a special program will have emotional and social problems.
Most research has shown this to be false. Indeed, many problems are brought on by the frustration of ability.
Participation in special classes for the gifted actually helps a majority of the individuals adjust to the frustrations
brought on by their ability.

The gifted are able to fend for themselves.
Research negates this myth on several accounts. They may perform at a level far below their intellectual ability
and suffer from problems of anxiety and insecurity, even loneliness.

A high IQ is a good predictor of future success.
There is no correlation between IQ score and success. Knowing a child's IQ is meant to help a teacher adjust
the delivery of the curriculum. There is a relationship between involvement in co-curricular activities and
achievement.

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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Gifted and Talented Areas

Students can be identified gifted as verbal, nonverbal and/or quantitative, which are the components of the
general intellectual and specific academic talent areas. These are the very simple definitions and are
expanded upon on the subsequent pages.

Verbal:
Verbally gifted students demonstrate high abilities in flexibility, fluency, and adaptability in reasoning with verbal
materials and in solving verbal problems. These reasoning abilities play an important role in reading
comprehension, critical thinking, writing and virtually all verbal tasks.

Nonverbal:
Nonverbally gifted students demonstrate high abilities in solving problems using puzzles, patterns, shapes, and
spatial relationships. These students rely on reasoning and problem-solving skills using geometric figures
rather than verbal tools.

Quantitative:
Quantitatively gifted students demonstrate high abilities in reasoning skills, flexibility, and fluency in working
with mathematical symbols and concepts. These students have the ability to organize, structure, and give
meaning to an unordered set of numerals and mathematical symbols.

Other Talent Areas:
In addition, creative thinking, visual and performing arts, and leadership are three talent areas currently being
discussed for program inclusion in accordance with the Oklahoma Department of Education.

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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Verbally Gifted Students

Characteristics

● Has fluid, descriptive oral language
● Demonstrates early mastery of the phonetic code [sounds represented by letters]
● Has an advanced ability to use a linguistic symbol system [i.e. the alphabet]
● Actively engages in reading or writing tasks for extended periods of time
● Has the ability to express complex thoughts
● Craves of challenge
● Writes descriptively and communicates a story
● Interested in words and word relationships; Uses an advanced vocabulary

The Challenge
● Ignored in Schools: Verbally gifted children tend to be neglected and are more at risk for

underachievement than other gifted children. Verbally gifted kids, if they’re lucky, may be given a more
advanced book to read by their teacher or may be allowed to read ahead in a book. Contrast this to the
mathematically gifted child who eventually gets grade skipped or moved into specialized math groups.

● Learning Style: According to Richard Redding, the learning style of verbally gifted children is a holistic
one. That means that they look for meaning and try to understand the big picture, before focusing on
details. They want to understand concepts and their implications, so they often don’t want to bother
memorizing information or paying attention to what might be on a test. When verbally gifted children
have to focus on concrete details rather than abstract concepts, they can lose their motivation to learn.

● Temperament: According to Richard Redding, verbally gifted underachievers tend to be high-strung,
anxious, and impulsive. They simply don’t have the patience to pay attention to detail, and paying
attention to detail is required for academic achievement. It’s difficult for these children to continue
working on a tedious task, and tasks that are too easy are tedious.

Curriculum/Instructional Methods that Supports Verbally Gifted Students:
● Creative writing
● Foreign language learning
● Asking and answering thematic questions about content
● Start with the big picture and then move to details
● Analyzing why content matters in the context of real life

Curriculum/Instructional Methods that Verbally Gifted Students Dread:
● Formal grammar lessons
● Visual/spatial tasks (i.e. needing to make a 3D figure from a net without language)
● Memorizing facts or details
● Using the specific language prescribed by their teacher (when they can use other words to describe)

Reference: http://giftsforlearning.com/wp/characteristics-needs-verbally-gifted-children/
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Nonverbally (Visual/Spatial) Gifted Students

Characteristics
● Likes to see how things work; pull things apart and some put them back together correctly.
● Uses their imagination often; has a tendency to daydream
● Thinks in pictures and not words
● Often struggles with organization and unconscious about time (frontal lobe maturity)
● Struggles to think sequentially
● Commonly rehearses everything mentally before they attempt it; will “practice” walking, talking, and

balancing inside their minds; Struggle to take risks
● Learns from whole-to-part, not part-to whole (ie Instead of “What is 6 x 4?” Say, “Why does 6 x 4 =24?”)
● Likes the big picture first, then the details; often arrive at solutions without steps
● Misses details
● Is often creative, emotional, technological, spiritual
● Tends to like Legos, chess, building with any materials, computers, taking things apart, drama, dance,

and music

The Challenge
● Success in Schools: Success in schools is dependent on neatness, following directions, memorizing

facts, showing steps, punctuality, and many more things that nonverbally gifted students struggle with.
As a result, these students are often underachieving and misunderstood by their teachers.

● Learning Style: Nonverbally gifted students perceive the interrelatedness of the parts of any situation.
Their learning occurs in an all-or-none fashion. This type of learning does not take place in steps. When
these people are asked to retrace steps in learning, they cannot. Their understanding comes in a
different holistic reality. Young children have no vocabulary yet to describe how they arrive at solutions
and ideas (Silverman, L).

● Temperament: It is common for a nonverbally gifted students to be introverted (Silverman). They are
often seen either as "bossy" or "weird" and are rejected by the others. Since they tend to be
supersensitive, they may withdraw into their own worlds after this type of rejection. If one of their
mistakes is made public, they become intensely humiliated. They prefer to go through their growing
pains in private and show the world their finished products.

Curriculum/Instructional Methods that Supports Nonverbally Gifted Students:
● Giving the more challenging work first and letting them figure it out
● Non-written outputs
● Creative building or creating with some guidance (not totally open because of the perfectionist nature of

some kids)
● Think time and support in their awareness of time
● Explicit instruction in organization
● Opportunities to show mastery beyond raising hands/answering questions

Curriculum/Instructional Methods that Nonverbally Gifted Students Dread:
● Any content only delivered verbally

Reference: ttp://www.d11.org/GT/Documents/Nonverbal%20Gifted%20Students%20Holmes%20SECOND.ppt
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Quantitatively Gifted Students

Characteristics

● Displays mathematical thinking and has a keen awareness for quantitative information in the world
around them.

● Thinks logically and symbolically about quantitative, spatial, and abstract relationships.
● Perceives, visualizes, and generalizes numeric and non-numeric patterns and relationships.
● Reasons analytically, deductively, and inductively.
● Reverses reasoning  processes and switches methods in a flexible yet systematic manner.
● Works, communicates, and justifies mathematical concepts in creative and intuitive ways, both verbally

and in writing.
● Transfers learning to novel situations.
● Organizes information and data in a variety of ways and to disregard irrelevant data.
● Takes risks with mathematical concepts and strategies

The Challenge
● Success in Schools: These students are often identified early on for their mathematical ability and are

offered opportunities to do more advanced math, especially in middle school. They may underachieve
in math because they are “beyond” the rote practice given to them so may not complete all
assignments.

● Learning Style: These students like things to be contextualized within the real-world. They like to make
larger connections to real-life or even literary experiences. They like to reason both deductively and
inductively.

● Temperament: They do not like to fail on math tasks and can be extremely competitive when it comes
to math. Their perfectionist tendencies can lead to them being discouraged in difficult tasks but
generally persevere because of the puzzle associated with the tasks given.

Curriculum/Instructional Methods that Supports Quantitatively Gifted Students:

● Problem-based instruction
● A “challenge” (a task given with the expressed purpose of having to figure out something difficult)
● Creation projects (i.e. Makerspace)

Curriculum/Instructional Methods that Quantitatively Gifted Students Dread:
● A set of rote practice problems (unless associated with a competition)
● Rote vocabulary or recall tasks

Reference: http://www.montgomeryschoolsmd.org/curriculum/enriched/parents/characteristics-math.aspx
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6 Types of Gifted Students

Over 20 years of research has enabled researchers come up with different types of giftedness (Betts &
Neihart). Gifted children share some distinct characteristics generally but can be quite different in many others.
However, there is no clear cut of the types; and a combination is always possible. This is an objective guide
should you want to understand the different types of gifted individuals that exist. (source:
http://www.brainy-child.com/expert/types-of-giftedness.shtml)

The Successful
The Type 1's are the most easily identifiable, and
may account for up to about 90% of the identified
gifted students in schools. They are the students who
learned the system and are well adjusted to society
with a high self-concept. They are obedient, display
appropriate behavior, and are high achievers,
therefore, loved by parents and teachers. However,
they can also get bored at school and learn the
system fast enough to use the minimum effort to get
by. They are also dependent on the system, thus less
creative and imaginative, and lack autonomy.

The Challenging
The Type 2 gifted are the divergently gifted, who
possess high levels of creativity. They do not
conform to the system and often have conflicts with
teachers and parents. They get frustrated, as the
school system does not recognize their abilities.
They may be seen as disruptive in the classroom
and often possess negative self-concepts, even
though they are quite creative. This is the group of
gifted students who are at risk of dropping out of
schools for unhealthy activities, like getting involved
in drugs or exhibiting delinquent behavior.

The Underground
The Type 3's refers to gifted students who deny their
talents or hide their giftedness in order to feel more
included with a non-gifted peer group. They are
generally females, who are frequently insecure and
anxious as their belonging needs rise dramatically at
that stage. Their changing needs often conflicts with
the expectations of parents and teachers. These
types appear to benefit from being accepted as they
are at the time.

The Dropout
The Type 4 gifted are the angry and frustrated
students whose needs have not been recognized for
many years and they feel rejected in the system.
They express themselves by being depressed or
withdrawn and responding defensively. They are
identified very late; therefore, they are bitter and
resentful due to feelings of neglect and have very low
self-esteem. For these students, counseling is highly
recommended.

The Double Labeled
Students identified as Type 5 are gifted students who
are physically or emotionally handicapped in some
way, or have a learning disability. This group does
not show behaviors of giftedness that can identify
them in schools. They show signs of stress,
frustration, rejection, helplessness, or isolation. They
are also often impatient and critical with a low
self-esteem. These students are easily ignored as
they are seen as average. School systems seem to
focus more on their weaknesses, and therefore fail to
nurture their strengths.

The Autonomous Learner
The Type 6 gifted are the autonomous learners who
learned to work effectively in the school system.
Unlike Type 1, they do not work for the system, but
rather make the system work for them. They are very
successful, liked by parents, teachers and peers, and
have a high self-concept with some leadership
capacity within their surroundings. They accept
themselves and are risk takers, which goes well with
their independent and self-directed nature. They are
also able to express their feelings, goals, and needs
freely and appropriately.
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How are student identified for gifted and what are the
services?

CogAt/IQ Identification
All second grade students district-wide are screened during the second semester using the Cognitive Abilities
Test (CogAT). Parents are notified of the testing through a note sent home or through the school newsletter.
Parent permission to test is not needed since the entire grade will be tested; however, parents can opt-out of
having their child tested by notifying the school prior to the screening date. Students who score 97% or higher
on one or more CogAT subtests automatically qualify for gifted and talented services. Students who are new to
district and have been identified GT in their former district, must submit documentation demonstrating
identification that meets the criteria established by Cleveland Schools (CogAt).

Multicriteria Identification
Multiple criteria, which includes advanced scores on part or all of OSTP, STAR, KBIT, TOMAGS, or Naglieri are
utilized, along with parent and teacher survey forms.  A designated representative of the district requests
completion of the teacher and parent survey forms and obtains parent permission for testing. When a student
moves into Cleveland Schools from another district, families who wish to pursue the identification process can
request a nomination form from the student‘s school, or the district gifted and talented representative. Teachers
may also choose to nominate students for further testing; in either case, the district representative will use past
records and teacher and parent surveys to determine whether or not additional testing is warranted.

Assessments

Common Cleveland School Assessments
● CogAT (Cognitive Abilities Test) - Used as a screening instrument administered to all second graders

in Cleveland Schools, measuring verbal, non-verbal and quantitative abilities.
● OSTP (Oklahoma School Testing Program) - Measures the degree of academic achievement in

reading, math, writing, science, and US history  in grades 3-10. It is administered during the second
semester of each school year.

● STAR -  Measures academic progress in reading  and math and is administered throughout the year in
grades PreK to 5.

● Family/Teacher Checklist - This list of student behaviors and characteristics is completed by a
parent/guardian/teacher using a rating scale which is then quantified and used as a part of the
multicriteria identification process.

Other Assessments (for Students who Move in)
● KBIT (Kaufman Brief Intelligence Test) - Measures verbal and nonverbal abilities utilizing puzzles,

riddles, and word associations.
● NNAT (Naglieri Nonverbal Ability Test) - A brief, culture-fair, nonverbal measure which relies on

reasoning and problem-solving skills, not on verbal skills.
● TOMAGS (Test of Mathematical Abilities for Gifted Students) - A standardized, norm referenced

instrument designed to assess mathematical talent in children 6 through 12 years old.
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Gifted and Talented Services

Cleveland Schools is continuing to evolve gifted and talented services across the district. This section aims to
describe some of the services that are offered at various levels. Not all services are appropriate for all gifted
students. For example, if a student is identified as gifted for their verbal skills, it may not be appropriate to
accelerate his/her math class. Thus, the services described are options for an individual student that a team of
teachers and leaders (counselors, principals, etc.) will use to determine appropriate services for each student.

In general, gifted services can be organized in tiers to show the approximate percent of students that will
receive various services.

*Adapted with permission from Colorado Springs District 11 Parent Handbook

Intermediate School Services
The goal of the Intermediate School Gifted and Talented Services to help students explore their personal
interests, develop social-emotional skills (see the section of the Social-Emotional Needs of Gifted Learners),
and using cluster grouping to ensure that the classroom teacher can provide extension to small groups of
gifted students. This goal is met through the following:

● LEAP Program - Students explore personal interests and develop social and emotional skills through a
variety of activities such as group projects and competitions.

● Grade level field trips:  3rd--Gathering Place Sensory; 4th--TU Math competition; 5th--OKC Memorial
writing competition

● Academic Team - Gifted students are encouraged to participate in the academic team activities at the
end of each academic year.
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Middle School Services
The goal of the Middle School Gifted and Talented Services is to begin accelerating coursework, develop
leadership skills, and provide social extracurricular outlets.

● Accelerated Math Coursework - Beginning in the seventh grade, students can begin taking accelerated
math coursework in order to take algebra 1 in eighth grade. Ultimately, the two year progression of
coursework will result in students being set up to take advanced math coursework in high school.

● Tiger Hood - discussion will continue with creating a class to work directly with gifted and talented
students.

● Elective Course Offerings - Gifted students are encouraged to participate in particular electives that are
designed for their giftedness. Several courses are offered throughout the year that will encourage
students to explore topics of interest, develop projects, and encourage higher-level thinking.

● Academic Team - Gifted students are encouraged to participate in the academic team activities
throughout the school year.

High School Services
The goal of the High School Gifted and Talented Services is to help students determine their specific path after
high school, develop leadership skills, and provide social extracurricular outlets.

● Honors Coursework - Honors coursework is available in nearly all core areas. The goal of the course is
to go deeper with content rather than acceleration.

● Concurrent Enrollment - Students can begin taking concurrent enrollment classes in their junior or
senior year through classes with Tulsa Community College (classes located in Hominy).

● Central Tech - During a student’s junior or senior year, students can participate in half-day tech
programs that can appeal to their specific interests.

● Elective Course Offerings - Gifted students are encouraged to participate in particular electives that are
designed for their giftedness. Several courses are offered throughout the year that will encourage
students to explore topics of interest, develop projects, and encourage higher-level thinking.

● Academic Team - Gifted students are encouraged to participate in the academic team activities
throughout the school year.
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What are the social and emotional needs of gifted learners?

Every person has four areas of development: intellectual, physical, social, and emotional. Being identified as
gifted and talented is “abnormal” by definition, so why do so many adults—educators and parents—expect
these high potential students to interact with others and express their emotions in the same ways other
students do?

According to The ERIC Clearinghouse on Disabilities and Gifted Education (ERIC EC) and The Council for
Exceptional Children, the social-emotional behavior patterns include:

Uneven Development. Motor skills, especially fine-motor; often lag behind cognitive conceptual abilities,
particularly in preschool gifted children (Webb & Kleine, 1993). These children may see in their "mind's eye"
what they want to do, construct, or draw; however, motor skills do not allow them to achieve the goal. Intense
frustration and emotional outbursts may result.

Peer Relations. In preschool and the primary grades, gifted children (particularly highly gifted) attempt to
organize people and things. Their search for consistency emphasizes "rules", which they attempt to apply to
others. They invent complex games and try to organize their playmates, often prompting resentment in their
peers.

Excessive Self-Criticism. The ability to see possibilities and alternatives may imply that youngsters see
idealistic images of what they might be and simultaneously berate themselves because they see how they are
falling short of an ideal (Adderholt-Elliott, 1989; Powell & Haden, 1984; Whitmore, 1980).

Perfectionism. The ability to see how one might ideally perform, combined with emotional intensity, leads many
gifted children to unrealistically high expectations of themselves. Research suggests that approximately
15-20% may be hindered significantly by perfectionism at some point in their academic careers, and even later
in life.

Avoidance of Risk-Taking. In the same way that gifted youngsters see the possibilities they also see potential
problems in undertaking those activities. Avoidance of potential problems can mean avoidance of risk-taking
and may result in underachievement (Whitmore, 1980).

Multi-potentiality. Gifted children often have several advanced capabilities and may be involved in diverse
activities to an almost frantic degree. Though seldom a problem for the child, this may create problems for the
family, as well as quandaries when decisions must be about career selection (Kerr, 1985; 1991).

Gifted Children with Disabilities. Physical disabilities can prompt social and emotional difficulties. Intellect may
be high, but motor difficulties such as cerebral palsy may prevent expression of potential. Visual or hearing
impairment or a learning disability may cause frustration. Gifted children with disabilities tend to evaluate
themselves more on what they are unable to do rather than on their substantial abilities (Whitmore & Maker,
1985).

For a complete discussion of behavioral patterns, please refer to http://www.hoagiesgifted.org/eric/e527.html
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Intensities and Excitabilities

One social/emotional aspect of the G/T learner is known as “over excitabilities” or “super sensitivities.” They
can simply be viewed as “more of” something. Developed by Polish psychologist Kazimierz Dabrowski, he
identifies five of these intensities:

● Psychomotor - Surplus of energy; enhanced excitability of the neuromuscular system, quite normal in
gifted children but often confused with ADHD.

● Sensual - Enhanced sensory and aesthetic pleasure; could be a craving for or avoidance of. These are
the children who can‘t stand the tags on their clothes, having their food touching, etc.

● Intellectual - Heightened activity of the mind; children who are very curious, always asking “why,”
possibly searching for meaning.

● Imaginational - Capacity for living in a world of fantasy, often have imaginary friends or play imaginary
games, sometimes considered “off in their own world.”

● Emotional - Intensified feelings and emotions; these are the children who want friends and family to
bring food for the local food bank to their birthday party instead of presents for themselves.

Gifted children can exhibit any one or even all of these over-excitabilities. It‘s important to be aware of these
intensities and develop them to their full potential in your student  without letting him/her become unbalanced
and incapable of dealing with daily activities.

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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What Families and Teachers Can Do to Support the
Social-Emotional Needs of Gifted Learners

Gifted students have a need to be involved in and pursue their passions/interests, but they also need time to
reflect and ponder for no particular reason. Families/teachers can better support their students with some of
the following tips:

● Understand and appreciate what giftedness is and how these children are different and similar to
others.

● Assist in developing clear and explicit expectations and support the setting/writing of realistic goals and
review bi-monthly.

● Remember that gifted children‘s emotional and social developmental stages may not match their
intellectual development.

● Encourage and praise their efforts often. Many times they feel no one values what they do.
● Encourage extra-curricular activities in or out of school (opportunities to be well-rounded and to engage

with students in their school setting that may not be in their classes).
● Volunteer in community service activities to support awareness of global issues, but also to develop

their social skills, working with others who may not be on their learning level.
● Remind them that their contributions are noble and needed to support understanding world problems.

Listen to their concerns without trying to fix them.
● Help them learn to navigate socially with diverse groups.
● Teach/model how to say “no” to avoid being overwhelmed by taking on too much. Help them to

understand they won‘t be perfect and that mistakes are a part of learning.
● Teach students how to advocate for themselves. Students need to be able to articulate their

needs/goals for themselves.
● Help/encourage positive relationships between student and teacher.
● Create opportunities for success (at school and home).
● Take on leadership opportunities; i.e. peer tutoring, student council, etc.
● Build into their lives time to ponder, daydream (doing nothing in particular).
● Encourage them to find a mentor (neutral person) to listen, support and model strategies of handling

frustration, stress, etc.
● Help them with their organizational skills.

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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How can I really help at home?

Throughout this handbook, we have given ideas about ways to work with and understand your gifted learner.
Here are some suggestions for activities to do at home for all ages.

● Encourage independence. Allow your child to help make some decisions in his/her day. When showing
an interest in a topic, guide him/her with opportunities to learn more about the topic.

● Provide intellectually stimulating activities at home. Play games that will stimulate your child‘s talents
area(s). Allow your child to participate in activities that allow use of his/her strength/s; e.g., cooking,
puzzles, building, etc.

● Encourage self-evaluation. Allow your child to fail. Help him/her accept the failure as a positive
experience and help him/her to see what they can learn from it.

● Talk with your child. Gifted children usually have a desire to talk with adults. Ask for his/her opinion
about things. Discuss philosophical questions.

● Consider your child‘s social/emotional development by embracing his/her talent and accepting
differences from his/her peers. Look out for behaviors that gifted children sometimes display.
Sometimes gifted children withdraw, become bossy, or pretend not to be as intelligent as they are.
Encourage the child to interact with other children and cooperate with them.

● Encourage creativity. Give the child many opportunities for expression in creative ways.
● Establish realistic expectations. Allow your child to be a kid, but expect work to show the child‘s

potential.
● Encourage higher level thinking.

Suggestions for encouraging gifted learners at each developmental stage

Early Childhood: Developing High Potential
From ages 2 through 5, a child‘s mental abilities are in a stage of vigorous development; intellectual capacities
are enhanced by speech, mobility, and increasing social interaction. It is an important time for positive nurture,
for helping a child have the experience of living as a unique individual who can and should learn to think for
him/herself. Suggested activities for you and your child to stimulate growth and creativity and problem solving
skills include generating opportunities to investigate, invent, explore, make mistakes, and express feelings. It is
a time to offer

● Encouragement to explore.
● Praise for accomplishments.
● Assistance for your child to practice and expand basic skills.
● Protection from disapproval, teasing, and punishment.
● A language environment, rich and responsive.

1. Verbalize (think out loud).
2. Read to your child to build vocabulary and develop a sense of language patterns through a

shared experience.
3. Talk together to explore new ideas and discriminate between facts, opinions, and fantasies.

Language plays a key role in cognitive development. Early language acquisition is most powerful when a child
is emotionally engaged, allowing the possibility for thinking to be more abstract, flexible, and independent from
immediate stimuli. The child is then more able to imagine, manipulate, and create new ideas. Higher levels of
development are shaped when a child‘s emerging, not existing, skills are fostered.
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Because gifted children can move through conceptual and skill learning at a faster pace than average learners,
it is important for parents to be aware of the important opportunity they have to provide a rich and responsive
environment for their young toddler. Providing a learning environment at home opens the door to the
systematic instruction the child will receive at school. Lasting and great gains in mental ability occur when the
parent and child become intently interested in working on and talking about a common activity. Learning should
be a pleasure, and an attitude of excitement toward learning can prevail when the child‘s natural curiosity is
allowed to lead and when parents understand the following:

● Young children can learn lots.
● Young children enjoy learning.
● Parents can be the most responsive teacher a child can have.
● Shared learning experiences with their child can be fun

Suggestions for providing a responsive learning environment at home can be as varied and numerous as the
children and families participating in them. Consider the following shared activities as idea starters:

● Collect things (dead bugs, keys, etc.) and label and categorize them.
● Adventure together (I wonder; ponder together, use the backyard as a laboratory; pretend to be two

detectives solving a mystery, etc.).
● Fill child-sized bookshelves with books, magazines, catalogues, and written materials which are an

important part of a child‘s environment.
● Decorate your child‘s room with educational posters, famous pieces of art mixed with children‘s pictures

at eye level.  Use them for observation and discussion. Change them periodically.
● Write a book together, titled, “The Story of Me”, using photos and drawings. Have your child dictate

what you should write.
● Problem solve aloud (e.g., What are different things we could do to keep the dog from barking at

night?), offering problems with more than one solution.
● Utilize the community (museums, concerts, libraries, parks, markets children‘s theaters, and

workplaces) for field trips and prepare for the experience beforehand with discussion and research as
to what lies ahead. When you return, encourage your child to record or remember highlights.

Finally, choose a preschool that is rich in variety, stimulating in process, and keeps pace with children who
develop faster and demonstrate higher levels of intelligence so that your child‘s needs can be well met. The
preschool years, while very important in and of themselves, also shape the future. Some may say, ―Well done
is half begunǁ; others would say, ―Well begun is much more than half doneǁ. Let these early years not be
wasted.

The Elementary Child at Home
It is during the elementary school years that children build study habits and attitudes toward school and
learning (expanding on those generated at home). They internalize the values and attitudes of their social
environment and develop a self-concept based on the amount of success they experience, along with the
feedback they receive from teachers, peers, and parents. Even though children spend many of their waking
hours in school, parents should understand their responsibility in the overall education and growth of their
children. This is especially true for parents of gifted children, as they tend to be intuitive, sensitive and “all the
time”  learners. Parents should be facilitators-not pushers or pullers-of growth. Remember to:

● Bestow discriminating praise and recognition for a job well done.
● Give responsibility.
● Help find activities in which the child feels secure enough to participate.
● Provide the time, space, and privacy to internalize all that is going on around him/her.
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● Encourage your child to develop “thinking skills.” Trips, activities, and shared reading can provide
foundations for stimulating a child to think. Parents, too, have to think in order to ask thought provoking
questions.

● Help your child understand that gaining knowledge and skill requires effort. Help your child set goals
he/she can achieve and be sure he/she understands and sees the goal clearly; plan activities so
progress can proceed from the simple to the more complicated aspects of the task Encourage your
child to evaluate his/her performance. More satisfaction in dealing with complicated problems may
result by following this process

● Provide new experiences, new ideas, and new words based on your child‘s interests and abilities and in
the areas in which he/she needs developmental experiences.

Understanding and skill in a given area often arouse interest. Interest produces effort; children learn more
rapidly the things they enjoy. At home, gifted children need enriching experiences; however, parental
companionship and interest are also essential for developing potential.

Adolescence: A Time for Support and Developing Independence
The building blocks of infancy are trust in self, in others, and in life. In preschool years a good balance between
independence and essential dependency is the goal, as well as attaining a certain amount of socialization
without a loss of individuality. In adolescence, taking responsibility for what one is becoming is the focal point
and centers on two basic tasks:

1) Attaining personal identity (resolving the “Who am I?” question which involves acknowledging the
student‘s own strengths and weaknesses).

2) Becoming self-supportive (developing the skills which will allow the student to become independent in
his/her own society as an adult).

While an enriched environment is important in infancy and early childhood, neurologically, the importance of
environment in adolescence may be just as great; gifted students who are not challenged may be especially
susceptible to losing mental ground and experiencing intellectual and emotional frustration during this period.
Gifted young people often tend to be more sensitive and respond more intensely to emotional stimulation. At
the same time, however, they possess a greater capacity for understanding and solving their problems. They
may realize more clearly that an unavoidable part of life is frustration and tension. A parent‘s responsibility is to
help their gifted adolescent learn how to cope. Gifted adolescents will benefit from parents who:

● Understand and listen.
● Will reinforce desirable behavior.
● Set firm limits against behavior that might be harmful. A gifted adolescent can more readily understand

that discipline is an expression of a parent‘s concern and affection.
● Give their son or daughter room to expand and freedom to interact with peers without undue parental

pressure.
● Establish a family atmosphere where the adolescent experiences emotional security and

encouragement to take responsibility for what he/she is becoming.
● Encourage participation in youth organizations (to stay in touch with the daily realities of the teenage

world), service activities (to offset self-centered individualism), and volunteering (to realize social
responsibility by learning about the needs of others).

● Help him/her toward constructive decision making and goal setting (e.g., If higher education is the goal,
from the beginning of middle school help him/her choose the courses that will be necessary for college
admission and discuss plans for financing college education.).
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Gifted adolescents may need opportunities for experiences that challenge their intellectual capacities and
provide a way for them to try themselves out, to feel their own worthiness. Find programs that foster a capacity
for imagination, integration, and synthesis in addition to the promotion of rapid assimilation of knowledge. Look
for programs that include opportunity for:

● Transferring learning to new/different disciplines or situations.
● Working with persons who have expertise in the student‘s areas of interest.
● Exploring advanced/accelerated/unusual areas of study.
● Exposure to a variety of environments and cultures (e.g. economic, political, educational, aesthetic, and

their social, religious, historical aspects etc.).
● Acquiring data skills (collect, organize, compare, evaluate, decide).
● Applying a student‘s knowledge and understandings (e.g. utilizing the scientific process of

hypothesizing and testing the hypotheses, etc. and applying the learning to real- world situations).
● Communication exchanges of ideas, information, and opinions in a variety of ways.

Since the adolescent‘s basic task is to obtain personal identity, it is necessary to establish a family atmosphere
where your teenager experiences emotional security and is encouraged to take increased responsibility for
what he or she is becoming. The gifted adolescent‘s tasks of growing up are usually faced a little earlier than
the average teenager. Assistance in seeing themselves accurately and seeing the world as it really is may be
helpful in the journey to adulthood.

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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Glossary of Terms

504: Section 504 is a portion of the Rehabilitation Act of 1973 outlining the civil rights of persons with
disabilities. Section 504 covers preschool, elementary and secondary school policies involving placement of
children with physical and mental disabilities. 504 is separate from Special Education.

Ability Grouping: The grouping of children of high ability and/or achievement levels grouped for accelerated
and/or in-depth learning.

Acceleration: An educational approach that moves a student from one level of instruction to a higher level of
instruction; providing learning experiences that are usually given to older students.

Alternative Assignments: Assignments that modify the content, incorporating an in-depth focus.

Aptitude: Capability; ability; innate or acquired capacity for a specific talent. Readiness or quickness in
learning.

Cluster Grouping: Similar ability students in a grade are grouped together to allow social and academic
interaction between peers. These groups are flexible, allowing students to join or leave during the school year,
depending on student needs.

Contract Learning: A student and teacher jointly develop a contract to meet specific learning outcome(s); this
often involves modifying regular class-work.

Creative Ability: Students who possess this ability have active imaginations and develop original approaches to
tasks. They find new ideas, new implications, and novel uses of otherwise ordinary items. Versatility of
intellectual response, independent thought, and freedom of expression are common characteristics of highly
creative students. Behaviors include flexibility, fluency, originality and elaboration of thought.

Cross Grade Grouping: A student studies specific content at a higher grade level (e.g., a 3rd grade student
takes math instruction with a 4th grade class).

Curriculum Compacting: As a result of demonstrated mastery on a pre-assessment, a student can choose
another unit of study or goes more in-depth in content.

Divergent Thinking: The ability to come up with a large number of possible and original associations or
solutions to problems.

Enrichment: Curriculum modifications that allow deeper or broader study than is ordinarily available in the
standard classroom offerings.

Fast Pace: Substantial increase in tempo of content presentation and acquisition.

Grade Acceleration: Typically associated with grade skipping. For example, a first grade student moves to
second grade for his/her full day of instruction.
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Higher Level Thinking Questions: Questions used in discussions or activities based on processing that requires
analysis, synthesis, evaluation, or other critical thinking skills. Bloom‘s Taxonomy is a popular model that is
often used.

Honors Courses: Courses existing in secondary and collegiate locations, providing a higher level of rigor
and/or independent study opportunities.

Independent Study: This is normally a personalized learning contract where the student is largely responsible
for his/her own learning, allowing a student to individually investigate an area of high interest or advance
his/her knowledge. Typically the outcome is a product.

IEP (Individual Education Plan): Kids with delayed skills or other disabilities might be eligible for special
services that provide individualized education programs in public schools, free of charge to families.

Interdisciplinary Units: Units of study that have a variety of content areas (math, science, social studies,
reading, writing)  to explore a specific content area or phenomenon.

Interest Grouping: Students are grouped by similar interests.

Internship: A program that provides practical experience for students in an occupation or profession.

Leadership Ability: A student with this ability is successful in interpersonal relationships and can lead a group
of various personalities toward achieving group goals.

Learning Style Grouping: Students are grouped by similar learning styles (auditory, visual, and kinesthetic).

Mental Age: The mental ability of a child stated as the chronological age for which the mental ability is
considered normal.

Mentorship: A one-to-one relationship between a student and an outside-of school expert for learning
purposes.

Pull-out: Students are ―pulledǁ from the classroom for extension or enrichment activities.

Research: A diligent protracted investigation; to study using scientific principles, including the collection of data
and the evaluation of findings. Research can be conducted to find solutions to problems and to formulate
plans.

RTI (Response To Intervention): This is an individual, comprehensive, student-centered needs-based problem
solving process. Educators employ research-based interventions to ensure student achievement. (See page 8
for specific RTI strategies for gifted students.)

Screening Process for Identification: An inclusive search for specific students using a variety of assessment
tools and data to help identify and meet the needs of an advanced student throughout his/her educational
career.

STEM: An acronym used to represent science, technology, engineering, and mathematics.

23



Telescoping Curriculum: Shortening the amount of time a student is given to progress through a year‘s
curriculum at a specific grade level

Tiered Products: Products at varied levels of difficulty.

Twice Exceptional (also referred to as “2e”): These students are gifted AND also have a 504 or IEP.

Underachiever: A student whose academic achievement is at a level below that which is expected, based on
the student‘s aptitude or ability.

Underdeveloped Capacities: Capacities that have atrophied because of poor early environment, slower
language development, cultural disadvantages, or emotional problems.

*Adapted with permission from Colorado Springs District 11 Parent Handbook
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